
HELPFUL	  PRACTICES	  FOR	  WORKING	  WITH	  
INTERNATIONAL/BILINGUAL	  STUDENTS	  AND	  THEIR	  TUTORS	  

	  
	  

Ideas	  for	  Approaching	  Analysis	  
	  
Confidence/Ownership	  challenges:	  Depending	  on	  their	  cultural	  and	  educational	  
backgrounds,	  words	  like	  “argument,”	  “tension,”	  “controversy,”	  “critique,”	  and	  
“conflict”	  can	  seem	  disrespectful	  and	  even	  intimidating.	  Students	  have	  told	  me	  they	  
avoided	  bold	  thesis	  statements	  and	  active	  voice	  in	  general	  because	  “it’s	  rude”	  or	  “I	  
don’t	  know	  anything.”	  	  
	  
	  Strategies:	  	  

• Sara	  became	  bolder	  once	  we	  discussed	  “arguing”	  as	  “contributing	  to	  a	  
conversation.”	  She	  felt	  more	  comfortable	  knowing	  she	  could	  acknowledge	  
strong	  parts	  of	  someone	  else’s	  argument	  while	  still	  questioning	  a	  possible	  
problem	  or	  suggesting	  a	  change.	  	  

• Jake	  made	  progress	  when	  he	  realized	  that	  anyone,	  even	  an	  inexpert	  writer,	  
could	  write	  about	  any	  opinion,	  even	  a	  simple	  one,	  as	  long	  as	  he	  or	  she	  
supported	  it.	  	  

• Several	  students	  felt	  more	  confident	  when	  they	  learned	  to	  qualify	  the	  nature	  
and	  intensity	  of	  opinions—a	  concrete	  step	  towards	  stating	  a	  decisive	  stance.	  
(See	  page	  4	  of	  “A	  Writer’s	  Word	  Bank”	  on	  the	  Student	  Resources	  webpage.)	  

	  
Argument	  structure:	  International	  freshmen	  typically	  place	  analysis	  only	  in	  the	  
conclusion	  paragraph	  or	  at	  the	  end	  of	  body	  paragraphs.	  Often,	  unframed,	  report-‐
style	  summary	  is	  seen	  as	  “evidence.”	  	  
	  
Strategies:	  	  

• Many	  students	  made	  progress	  once	  we	  redefined	  terminology:	  a	  writer’s	  
“conclusions”	  became	  “analysis”	  or	  “argument.”	  	  

• Conventional	  U.S.	  format	  seems	  like	  a	  math	  equation	  with	  unknown	  
variables,	  so	  I	  tell	  international	  students	  the	  expected	  function	  of	  sentences.	  
They	  progress	  more	  easily	  once	  I	  have	  directly	  stated	  which	  sentences	  in	  an	  
essay	  need	  analysis	  (e.g.,	  thesis	  statement,	  transitions,	  sentences	  after	  cited	  
material,	  and	  concluding	  sentences).	  At	  times,	  I	  have	  suggested	  how	  many	  
sentences	  to	  use	  so	  that	  they	  have	  a	  quantifiable	  guidepost	  for	  argument	  
development.	  

• Often,	  students	  want	  to	  use	  a	  Writing	  Center	  session	  to	  plan	  a	  paper	  or	  draft	  
a	  thesis	  statement,	  two	  processes	  which	  depend	  on	  analysis.	  I	  have	  never	  
been	  able	  to	  accomplish	  these	  tasks	  without	  directing	  the	  students	  to	  
summarize	  source	  material	  first,	  whether	  verbally	  or	  in	  writing.	  	  

• If	  they	  have	  been	  previously	  required	  to	  write	  a	  summary	  for	  one	  of	  the	  
sources,	  they	  produce	  better	  work	  and	  we	  can	  construct	  argument	  more	  
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• Show	  students	  high	  standards	  and	  ask	  tutors	  to	  help	  them	  understand	  how	  
to	  reach	  those	  standards.	  	  

• Example:	  For	  international/bilingual	  students,	  recognizing	  and	  following	  
conventional	  grammar	  or	  word	  usage	  can	  be	  a	  mysterious	  process.	  One	  
professor	  used	  track	  changes	  to	  rewrite	  two	  pages	  of	  a	  student’s	  paper	  the	  
way	  she	  herself	  would	  have	  using	  correct	  grammar,	  conventional	  phrasing,	  
and	  formal	  vocabulary.	  The	  student	  and	  I	  studied	  all	  of	  the	  changes	  and	  
thought	  of	  other	  ways	  to	  achieve	  similar	  effects.	  Over	  several	  weeks,	  the	  
student	  learned	  how	  to	  connect	  ideas	  using	  better	  grammar	  with	  more	  style.	  	  

	  
• Show	  them	  how	  to	  use	  online	  resources	  for	  both	  vocabulary	  and	  grammar	  

support	  in	  order	  to	  find	  conventional	  phrasing	  and	  prepositions.	  For	  an	  
example,	  look	  up	  “control”	  on	  ozdic.com	  and	  oxforddictionaries.com.	  Show	  
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required	  additional	  resources,	  they	  could	  bring	  in	  other	  subject	  areas	  and	  
approach	  the	  material	  from	  different	  perspectives.	  This	  guided	  choice	  
neutralized	  both	  fear	  of	  choosing	  inappropriately	  and	  resentment	  about	  
writing	  on	  a	  topic	  considered	  too	  personal,	  trivial,	  or	  “boring.”	  

	  
• An	  international	  student’s	  grammar	  errors	  influence	  their	  grades.	  

Consequently,	  proofreading	  is	  an	  especially	  important	  step	  for	  them.	  Tutors	  
often	  find	  that	  the	  most	  effective	  proofreading	  sessions	  occur	  after	  a	  paper	  
has	  been	  graded.	  Since	  students	  can	  no	  longer	  consider	  what	  to	  say,	  they	  can	  
focus	  on	  how	  they	  said	  it.	  Building	  a	  proofreading	  stage	  into	  assignment	  
deadlines	  might	  result	  in	  more	  grammar	  development	  and	  higher	  grades	  
with	  less	  angst	  for	  all	  involved.	  For	  example,	  if	  professors	  said	  they	  would	  
accept	  a	  “sentence-‐level	  edits	  only”	  revision	  (guided	  by	  a	  tutor	  and	  due	  
within	  a	  certain	  timeframe),	  international	  students	  might	  be	  motivated	  to	  
proofread—and	  systematically	  improve	  their	  grammar.	  

	  
	  


